
 

 

Cooking with Kids 

By Claire Ferrier, Enrolment Chair  

 

I have wonderful memories of being in my 

Nana’s kitchen and the delicious vanilla 

smell of a baking sponge or a hearty stew 

bubbling on the stovetop.  She taught me 

how to level off a measuring cup, to add a 

squeeze of lemon juice to jam to help it 

set, to cut butter into flour and make 

pastry by hand.  Her recipes may have 

been more traditional that the array of 

culinary options on offer today, but the 

basics were there and have stayed with 

me. 

 

I still love to cook.  Shopping, prepping, 

cooking and eating a meal was something 

my husband Alex and I loved to do 

together - before the children came along.  

I love to watch cooking shows (however 

trashy!).  When my eldest, Lauren (now 

six), started solids, I eagerly pureed 

vegetables and made tiny cubes of baby 

food.  At first, she gobbled everything up.  

Then we hit the picky phase!  I don’t recall 

the exact age, but maybe around 11 

months she started to reject almost 

everything.  I got more and more 

frustrated as previously accepted foods 

were spat out and my hours in the kitchen 

ended up scraped into the green bin.  We 

had a couple of tough years at the dinner 

table and it felt like I tried everything.  

 

One thing I did try and which has stuck 

with both my children so far is getting 

them involved in the preparation of meals.  

They both love to be up at the counter 

cracking eggs, mixing and tipping, 

chopping (ok, just bananas and avocados, 

so far!) and cookie-cutting.  Katie helped 

me mix my Christmas cake this year and 

on Christmas day, Lauren rolled up the 

sausages in bacon to make pigs in 

blankets for our Christmas feast (it’s a 

British thing).  They were both very proud 

at the dinner table, seeing the results of 

their hard work, even if they didn’t sit still 

for very long.  And I know that neither of 

them would have looked twice at a “mince 

pie” if they hadn’t seen the mincemeat 

being made and that it was mostly raisins 

and apple and not in fact ground beef! 

(Continued on page 2) 
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 Gives children self-confidence.  I remember last year’s 

3’s class coming home with cranberry sauce they had 

made for Thanksgiving and Katie insisting on bringing 

“Katie’s Special World-Famous Cranberry Sauce” 

along to the potluck dinner we were attending.  She 

was delighted and proud to have made a 

contribution.  This sense of accomplishment and self-

worth will carry over into the rest of their lives too. 

 Is an opportunity to spend quality time together.  

Family time can start when you open the fridge to get 

the meal underway rather than plonking the children 

in front of the TV so you can rush to get dinner on 

(although there is a time and place for that too, in my 

opinion). 

 

Finally, getting your child involved in the kitchen allows 

him/her to make a contribution to the family dinner.  They 

are playing their part in the community that is family.  I 

was reminded of this when we recently held our own 

community LVPPP cooking night led by Radhika Kumar.  It 

was a wonderful evening of laughter, stories and of course 

delicious food.  I still recall the scent of a mixture of lime 

leaves, onions, warm spices and all the other delicious 

ingredients.  But also the ingredients of friendship, warmth 

and love shared over a hot stove.  And I suppose that is 

what I really remember most fondly about my Nana’s 

kitchen too. 
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It wasn’t all plain sailing.  At times, more Hell’s Kitchen than 

Masterchef.  When kids are involved, there is definitely a 

little bit more prep required and a lot more clean up as 

well.  But I vowed to put aside my perfectionist tendencies 

because of the many benefits of cooking together: 

 Helps children to broaden their taste horizons.  This 

won’t necessarily happen right away (as I discovered), 

but eventually a child’s natural curiosity will prompt 

them to try a dish they have made.  Katie loves to toss 

salad but has yet to taste so much as a lettuce leaf.  

One day! 

 Aids academic skills as well as creativity.  Older children 

can write a shopping list or read a recipe out loud.  

Our preschoolers can count out portions for each 

member of the family or put ten baby tomatoes into a 

salad.  Children can get creative with smoothie 

ingredients, muffin add-ins, and pizza toppings. 

 Assists with fine motor skills.  Using a garlic press, 

butter knife, or ice-cream scoop will develop a child’s 

hand strength and motor skills. 

 Creates memories through sensory learning.  It is said 

that full sensory learning has staying power.  Years 

later, the smell of strawberries cooking may evoke a 

happy memory of making jam with a parent or 

caregiver.  We need to use all our senses to create 

such lasting memories, and the kitchen is one place 

where all these senses can be stimulated (nature being 

another). 

(Continued from page 1) 

Cooking with kids is not just 

about ingredients, recipes, and 

cooking. It’s about harnessing 

imagination, empowerment, and 

creativity. 

- Guy Fieri 
Happy 4th Birthday Katie! 
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Vancouver Coastal Health 

http://www.vch.ca/media/SneezesDiseases.pdf 

 

Head lice are tiny insects that live on the scalp. They are 

about the size of a sesame seed. They lay eggs, called nits. 

Nits stick to the hair, very close to the scalp. Head lice do 

not spread disease. Children with head lice may have itchy 

scalps and scratch their heads. 

 

How are Head Lice Spread? 

Head lice can be spread through direct head-to-head 

contact with a person who has lice. They can also be 

spread by sharing combs, hats, hairbrushes and 

headphones. 

 

How to Find Out If Your Child Has Head Lice 

 Where to Look 

 Close to the scalp 

 Behind the ears 

 The back of the neck 

 Top of the head 

 

What to Look For 

 One of the first signs is scratching the head 

 Adult lice are hard to see because they are so small 

 Nits are easier to see than lice 

 Nits are firmly attached to the hair, close to the scalp 

 Nits are grey-white and oval like an egg 

 Nits may look like dandruff but they cannot be brushed 

off with your finger 

 

How to Check 

 Shampoo the hair 

 Rinse 

 Put on enough hair 

conditioner to cover the whole scalp 

 Use a wide-toothed comb to untangle the hair 

 Use a fine-toothed comb to search for lice and nits 

 Have your child lean over the sink 

 Comb the hair from the back of the head to the front 

 After each stroke, wipe the comb on a paper towel 

and look for lice 

 

How to Treat 

If you find any lice or nits, you will have to treat. You can 

treat head lice, using the “wet-combing” method, using 

hair conditioner, or you can use a head lice shampoo, 

available at drug stores. 

www.bchealthuide.org/healthfiles/hfile06.stm 

 

What to Do at Home 

If another child has head lice, check your child’s hair for 

nits immediately. It’s a good idea to check children once 

a week for head lice. 

 

If anyone in your family has head lice, treat everyone 

living in the home on the same day and do the following 

things on the same day that you treat: 

 Clean brushes and combs with very hot water. 

Everyone should use their own brush or comb. 

 Wash hats, pillow cases and stuffed animals in hot 

water. Use a hot dryer, if possible. 

 

Encourage children not to share hats, brushes, combs, 

headphones, etc. Let the child care centre or school 

know if your child has head lice. It is not necessary to do 

a lot of house cleaning, as the lice do not live long once 

they are off the scalp. 

 

Children with head lice should 

begin treatment before they 

return to the child care centre or 

school. 

Head Lice 
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Luca working on an important 

project. 

Annalise showing mom how it’s done. Paul experimenting with goop. 

Casey armed and artistic Weston working hard on the 

Christmas tree.  

Baby It’s Cold Outside 
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Play is essential for optimal development 

Play is a universal phenomenon with a pervasive and 

enduring presence in human history.1,2,3 Play has 

fascinated philosophers, painters, and poets for 

generations. Article 31 of the UN Convention on the 

Rights of the Child recognizes the significance of play in 

the lives of children, acknowledging play as a specific 

right, in addition to and distinct from the child’s right to 

recreation and leisure.4 Early childhood educators have 

long recognized the power of play. The significant 

contribution of play to young children’s development is 

well documented in child psychology, anthropology, 

sociology, and in the theoretical frameworks of 

education, recreation, and communications.5 Being able 

to play is one of the key developmental tasks of early 

childhood.6  Play is “the leading source of development 

in the early years”:7  it is essential to children’s optimal 

development.8  

 

Children’s opportunities to play are under threat 

Ironically, play is persistently undervalued, and children’s 

opportunities for uninterrupted free play – both indoors 

and out – are under threat. The physical and social 

environments of childhood in the Western world have 

changed dramatically over the past several decades.9,10 

Many children are spending substantial time in peer-

group settings from a very young age. Many of these 

settings focus on structured educational and recreational 

activities, leaving little time for participation in open-

ended, self-initiated free play.11 Children’s play  

advocates are concerned that access to outdoor play 

opportunities in natural environments in neighborhoods 

is vanishing. Technology, traffic, and urban land-use 

Let The Children Play:  
Nature’s Answer to Early Learning 

http://www.ccl-cca.ca/pdfs/ECLKC/lessons/Originalversion_LessonsinLearning.pdf 

By Par Jane Hewes, PhD Chair of the Early Childhood Education Program. Grant MacEwan College, Edmonton Alberta 

patterns have changed the natural play territory of 

childhood.12 Parents are increasingly concerned about 

safety and children find themselves in carefully constructed 

outdoor playgrounds that limit challenge in the name of 

safety.13,14,15 The priority currently given to the early 

acquisition of academic skills is another threat to children’s 

play.16 This emphasis often constrains and limits the scope 

of the learning that unfolds naturally in play. The question 

of how and what children should learn in preparation for 

formal school is a subject of vigorous debate in Canada. It 

used to be that children spent their preschool years 

playing, whether at home, in child care, or in preschool 

social settings. Many now advocate for early childhood 

programs focused on literacy and numeracy experiences, 

particularly in cases where social and environmental 

circumstances potentially compromise children’s readiness 

for school. In recent years, the trend has been to introduce 

more content via direct instruction into the practice of 

early childhood professionals. Research demonstrates that 

this approach, while promising in the short term, does not 

sustain long-term benefits and, in fact, has a negative 

impact on some young children.17 Long uninterrupted 

blocks of time for children to play – by themselves and 

with peers, indoors and outdoors – are becoming 

increasingly rare. The developmental literature is clear: play 

stimulates physical, social, emotional, and cognitive 

development in the early years. Children need time, space, 

materials, and the support of informed parents and 

thoughtful, skilled early-childhood educators in order to 

become “master players.”18 They need time to play for the 

sake of playing.  

(Continued on page 6) 
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What is play? Why is it important? 

Almost any adult you meet can recall a pleasurable 

childhood play experience, often in rich and vivid detail. 

When we recall our childhood play, we talk about feelings 

– of freedom, of power, of control, and of intimacy with 

friends. Many of us remember endless, delicious time 

spent in secret places – the time and place still palpable. 

We remember the feel of the wind, the touch of the 

grass, the sound of creaking stairs, and the smell of a 

dusty attic. Play is meaningful experience. It is also 

tremendously satisfying for children, a pursuit they seek 

out eagerly, and one they find endlessly absorbing. 

Anyone who has spent any time watching children play 

knows they engage deeply and they take their play very 

seriously. Although play is a common experience, and a 

universal one, it is difficult to define precisely for the 

purposes of multidisciplinary scholarly research. Play is 

paradoxical – it is serious and non-serious, real and not 

real, apparently purposeless and yet essential to 

development. It is resilient – children continue to play in 

the most traumatic of situations – and yet fragile – there 

is increasing evidence that play deprivation has a 

damaging impact on development.19 In a much-quoted 

review of play theory and research, authors Rubin, Fein, 

and Vandenburg20 draw together existing psychological 

definitions, developing a consensus around a definition of 

play behaviour as 

 

 Intrinsically motivated  

 Controlled by the players  

 Concerned with process rather than product  

 Non literal 

 Free of externally imposed rules  

 Characterized by the active engagement of the 

players  

 

(Continued from page 5) 
These characteristics now frame much of the scholarly 

work on children’s play. Anthropological investigations of 

children’s play focus on the complex relationships 

between play and culture: the obvious links between 

children’s play and adult social roles, and the sense in 

which play creates a culture among children, with rules of 

engagement and rites of passage.21 An intriguing 

perspective in play research considers the meaning of 

play from the perspective of the players themselves.22 

Children have their own definitions of play and their own 

deeply serious and purposeful goals. In a recent study, 

children defined play based on the absence of adults and 

the presence of peers or friends.23 Taken together, these 

definitions give us a glimpse of the complexity and depth 

of the phenomenon of children’s play. There are many 

forms of play in childhood, variously described as 

exploratory play, object play, construction play, physical 

play (sensorimotor play, rough-and-tumble play), 

dramatic play (solitary pretense), socio-dramatic play 

(pretense with peers, also called pretend play, fantasy 

play, make-believe, or symbolic play), games with rules 

(fixed, predetermined rules) and games with invented 

rules (rules that are modifiable by the players). These 

forms of play evolve over the course of early childhood. 

Naturally occurring episodes of play often have a mix of 

different types of play. For example, a block construction 

representing buildings leads naturally to a dramatic play 

episode with toy cars and people. The complexity of each 

type of play develops over the course of childhood. For 

example, symbolic play begins in toddlers with simple 

pretense – pretending to say hello to grandma on a toy 

telephone – peaking during the preschool years in 

complex extended episodes of pretend play with peers.  

The developmental progression that we observe in 

different types of play mirrors development in other 

areas; for example, language and symbolic play emerge 

in young children at approximately the same time in 

(Continued on page 7) 



 

 

Page 6 Page 7 LVPPP Newsletter  January 2015 

cultures around the world. Children begin to create and 

play active games with predetermined rules and with 

invented rules when they develop sufficient physical 

strength and coordination and the capacity for concrete 

operational thought.32 

 

Play and Diversity 

Recent research emphasizes the importance of 

interpreting children’s pretend play within a social and 

cultural context.24 The sociocultural context is important in 

informing practice in diverse societies such as Canada. 

Cultures have different attitudes and values about play. 

The prominence given to the development of socio-

dramatic play in Western culture is not universal.25 This is 

increasingly a significant consideration for early childhood 

educators in Canada. There are sociocultural themes in 

pretend play 26,27 and these have implications for the way 

we design play environments in communities as well as 

early childhood settings.28 Children find it difficult to 

engage in pretend play if the props and settings are 

unfamiliar. In a culturally sensitive context, play has the 

potential to bridge between cultures, helping newcomer 

children develop bicultural competence.29,30 Children 

explore and express their understanding of aspects of 

diversity in their play. It is important for adults to respond 

to children’s interpretations of diversity in their play – 

gender roles, ability and disability, socioeconomic class – 

particularly if they are inaccurate or hurtful to other 

children.31 leads to feelings of competence and self-

confidence. Play is a significant dimension of early 

learning. The relationship between play and learning is 

complex, reciprocal, and multidimensional. The processes 

of play and learning stimulate one another in early 

childhood – there are dimensions of learning in play and 

dimensions of play in learning. Play and learning are 

“inseparable dimensions in preschool practice.”48 There is 

(Continued from page 6) immediate and obvious learning in play and learning that 

is not so obvious. For example, it is obvious that outdoor 

play experiences contribute to children’s physical 

development, in particular to motor development. Less 

obvious is the learning that happens as children test their 

strength, externally and internally: How high can I climb? 

Why does my heart pound when I run? Am I brave enough 

to jump from this platform? Although the learning in play 

is powerful, oddly enough, it is often incidental to the play, 

at least from the child’s perspective. The toddler absorbed 

by balancing blocks on top of one another is not 

necessarily motivated by a need or even a desire to learn 

the principles of stable physical structures, though this may 

indeed be what is fascinating to him; this learning is the 

byproduct of his play, and generally speaking, not its 

purpose.  

 

 

USEFUL RESOURCES AND LINKS 

 Tumbling over the edge: A rant for children’s play Bos, 

B. & Chapman, J. Roseville. (2005). CA: Turn the Page 

Press. 

 Making Space for Children: Rethinking and Recreating 

Children’s Play Environments. Society for Children and 

Youth of B.C. (1999). Available at www.scyofbc.org. 

 Caring Spaces, Learning Places: Children’s 

Environments that Work Greenman, J. (2005). 

Redmond, WA: Exchange Press. 

 Canadian Association for the Right to Play (IPA 

Canada): www.ipacanada.org 

 

For references, see http://www.ccl-

cca.ca/pdfs/ECLKC/lessons/Originalversion_LessonsinLearn

ing.pdf 

 

 

To be continued in the LVPPP February 2015 Newsletter. 
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Parent Education 
Trina Sporer - Parent Ed .Chair (4’s) 

 

To ensure a high quality preschool program, a safe preschool environment and to meet government Licensing 

requirements, duty parents are required to complete ongoing parent education. Education sessions are the first 

Wednesday of the month from 7-8:30pm. All duty parents must attend ongoing Parent Education Sessions or complete 

an Alternate Parent Education (see last page of newsletter or online at http://lvppp.org/parent-education/alternate-

parent-ed-online-submission/"  For more details, refer to the LVPPP Parent Manual. Do you have a suggestion for a 

parent education speaker or resource for the library or website? If so, please let Trina Sporer know. 

Parent Education Line-up 

January  - Haley Barton – Nutrition 

February  - Lorraine McLeod – Temperament 

March  - Tyler Milley – Parenting the Anxious Child 

April  - Janyse Hrynkow – Parenting and Discipline 

May  - Karen Clark—First Aid 

February Parent Education 

 

Lorraine McLeod (BA Psych, Bed, Trainer) has been a Primary Teacher of grades one and two, and a Program Trainer 

for the RespectED: Violence and Abuse Prevention Program of the Canadian Red Cross. Lorraine has been delivering 

parenting workshops in the greater Vancouver area for sixteen years. 

 

Presentation Summary: 

Exploring Temperament (the ups and downs) 

In this energetic, interactive workshop we explore how styles of temperament influence interactions between you and 

your child. Learn how to acknowledge your child’s unique temperament while encouraging communication that is 

informative, positive, mutually respectful, and fun. 

Alternate Education Oppourtunity 

 

Un-Wrapping Bubble-Wrapped Kids: The Importance of Risky Play  

Wednesday, January 28, 2015 7:30-9:00pm, Lynn Valley Elementary School Gymnasium 3207 Institute Road. Register at: 

http://lvpac.ca/programs/education/ This event is free 

  

Dr. Ian Pike will encourage participants to reflect on their play experiences and those of today’s children. He will also 

speak to research that has been done on the impact of children not experiencing risk in play and to the focus of the 

injury prevention field in this area. Dr. Mariana Brussoni will speak to her experience with playground design features to 

better accommodate risky play for children. She will also speak to research on developmental importance of children's 

risky play and the influence on parenting related to risk and safety. 

http://lvppp.org/parent-education/alternate-parent-ed-online-submission/
http://lvppp.org/parent-education/alternate-parent-ed-online-submission/


 

 

Alternate Parent Education 
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As you were absent from the last Parent Education session, government licensing requires you to do a make up Parent 

Education, called an Alternate Parent Education (APE). School policy states that after a teacher assistant (duty parent) has 

missed a Parent Education session, he/she is required to complete an APE and return it to the Parent Ed. Assistant BE-

FORE his/her next duty day.  Please submit an APE to the Parent Education Assistant, Jennifer Nuttall, via email 

(jen.nuttall@gmail.com) or in written form and put a copy in her school mailbox or submit it on the LVPPP website. 

When both parents are teacher assistants, then one parent must attend the Parent Education and General Meeting each 

month, while the other parent needs to read and sign the General Meeting Minutes each month, as well as complete an 

APE each month. If the Alternate Parent Education is not returned, the parent cannot act as a teacher assistant (be on 

duty).  The parent is then responsible for finding his/her own replacement for any day they might miss. You can now 

submit your Alternate Parent Education form online! Go to http://lvppp.org/parent-education/alternate-parent-ed-

online-submission/"  

 

Below are Alternate Parent Education questions that are also on the website and will also be included in each preschool 

newsletter. For more information, read the Alternate Parent Education requirements in the manual online on pages 22 – 

23.  If you have any questions, feel free to contact me. 

 

Thanks, Trina Sporer (Parent Ed. Chair) 

 

****************************************************** 

Complete some alternate form of parent education, which may include the following: 

Attend another preschool’s parent education night; 

Attend a community workshop (i.e.: library, Parent Advisory Committee meeting, first aid course); 

Watch or listen to an appropriate educational program broadcast on TV or radio; 

Attend a Council of Parent Participation Preschool parent education session or Early Childhood Education related con-

ference; 

Observe a class at another childcare facility; 

Participate in a parenting course at night school or local college; 

Read several chapters from a book or articles from a magazine or website on early childhood education (See appro-

priate materials available in our Parent Ed. Library located above the mailboxes in the kitchen). 

 

Via email or in written form or on the website, complete the below information: 

1.  The form of parent ed. chosen (i.e.: read a book, watched a program, attended another PPP’s GM, etc.), 

2.  Describe your choice (i.e.: title and author, programme title, speaker and topic); and 

3.  Write a synopsis (in paragraph or point form) on your chosen topic, addressing the following questions: 

What were the main points? 

What are your thoughts on the chosen topic? 

How do you think this will or will not affect your parenting style and why? 

 

********************************************************************** 

mailto:jen.nuttall@gmail.com
http://lvppp.org/parent-education/alternate-parent-ed-online-submission/
http://lvppp.org/parent-education/alternate-parent-ed-online-submission/
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Important Reminders for DUTY parents:  Please empty garbage and recycling daily. Check that water feature is OFF. 

Remember to lock gates. Please do not leave lock/hook on to supply room door on west side of the building. Teachers 

enter here and cannot get in! Lastly, please bring in Zelda. Thank you for all your hard work!  

 

It can be quite cold and wet out there and the children will continue to play outside at the preschool. Please ensure your 

child comes to preschool appropriately dressed.  Short sleeved shirts are best for indoor play because the water table is 

always a bit hit.  Including a change of clothes in their backpack is a great idea too. Please remember to return borrowed 

mits, socks, and hats. Check the lost in found regularly for your missing items.  

 

TEAM FINN: Everyone and anyone interested in joining Team Finn, running the full or half BMO marathon or 

participating in our cheer section, is welcome to attend an info meeting at the preschool at 7pm on Wed. Jan 14th.  

Come out and learn what it’s all about! Learn how to train and more. All levels welcome! 

Reminders 

Important Dates 
 

 

 Sat. Jan 3, 2015 - LVPPP Waitlist Opens for 2016-17 

 Mon. Jan 5 - School reopens 

 Wed. Jan 7 - GM and Parent Ed. Haley Barton – Nutrition 

 Wed. Jan 14 @ 7pm - BMO Half Marathon Meeting at LVPPP 

 Wed. Feb 4 - GM and Parent Ed. Lorraine McLeod – Temperament 

 March 9—20 - Spring Break 

 Sun. May 3 - BMO Vancouver Marathon 

LVPPP Waitlist Opens for 2016-2017 

 

 

 

Dear Nicola and all parents of the Lynn Valley Parent Participation Preschool. Thank you so much for collecting 

donations for the Vancouver Women’s Health Collective - it is very much appreciated. It helps women not only 

through the cold season, but also through improving their attire for work, and keeping their jobs! May you and your 

families enjoy a happy holiday season, and all the best for the year to come. —France-Emmanuelle 

The preschool's waitlist for the 2016-17 school year (that is, children born in 2013 for the 3s class and 2012 for the 4s 

class) will be open from 9am on Saturday, January 3rd.  Sign up can be done online at lvppp.org.  Please pass on the 

word to all your friends with little ones!  

Thank you! 

http://lvppp.org/

